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Abstract:
The Lifelong Learning Programme (LLP) of the European Commission aims at fostering
interchange, cooperation and mobility between education and training systems within the
Community. Through projects developed within the various LLP sub-programmes, European
partners (often organised in consortia) identify and design new solutions to transversal
issues, develop innovative tools and transfer best practices. In this process, one of the major
challenges is to adjust solutions to the particularities of each country, target group and
context. Therefore, when developing an LLP project, several aspects must be observed to
ensure adequate common approaches without neglecting specific aspects, such as different
languages, stages of development, tools and concepts, local realities, etc. Three LLP
projects coordinated by SPI (projects CESSIT, FREE and G8way) illustrate how creativity
and innovation are used to provide common approaches to different needs of trainers and
jobseekers.
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Creativity is seen as such relevant and transversal theme in European Policies, as it
LVUHJDUGHGDVLQFUHDVLQJO\LPSRUWDQWLQWRGD\¶VVRFLHW\&RQVLGHULQJWKDWIRVWHULQJRIFUHDWLYH
VNLOOV LPSDFWV SRVLWLYHO\ LQ RQH¶V HPSOR\DELOLW\ LW LV LPSRUWDQW WR H[SOore this aspect in
educational contexts. Several definitions of creativity have been proposed over the years,
each of them seeking to highlight different aspects. A selection of examples of definitions for
this term is provided:
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According to the European &RPPLVVLRQ UHSRUW RQ ³7KH ,PSDFW RI &XOWXUH RQ
&UHDWLYLW\´ ³&UHDWLYLW\ LV D SRVLWLYH ZRUG LQ D VRFLHW\ FRQVWDQWO\ DVSLULQJ WR LQQRYDWLRQ DQG
©SURJUHVVª´[1].
In a more economical perspective, ³&UHDWLYLW\LVWKHSURGXFWLRQRIQHZLGHDVWKDWDUH
fit for a pDUWLFXODUEXVLQHVVSXUSRVH « &UHDWLYLW\JHQHUDWHVLGHDVWKDWKDYHWKHSRWHQWLDOWR
EHWXUQHGLQWRVXFFHVVIXOLQQRYDWLRQ´[2].
Additionally, the European Ambassadors for Creativity and Innovation, European
Year 2009, express their understanding of creatiYLW\FRPSHWHQFHDV³To be creative means
WRLPDJLQHVRPHWKLQJWKDWGLGQ¶WH[LVWEHIRUHDQGWRORRNIRUQHZVROXWLRQVDQGIRUPV´ [3].
It is clear that creativity is linked to aspects such as: generation of ideas, analysis of
situations through different perspectives and development of something distinct. In this line,
innovation can be the result of creativity which is understood as a crucial aspect for
economical and social growth.
Over the years the European Commission seeks to promote innovation through
creativity in the educational and training areas by promoting a set of initiatives and
RSSRUWXQLWLHV ZKHUH WKLV WKHPH DVVXPHV D KLJK GHJUHH RI UHOHYDQFH ,Q WKLV VHQVH LW¶V
important to know the Lifelong Learning Programme (LLP), the biggest European
Programme focused on Education and Training, covering the period between 2007-2013.
The LLP programme of the European Commission enables people at all stages of
their lives to take part in stimulating learning experiences, as well as helping to develop the
education and training sector across Europe. The programme funds a range of actions for
individual students and learners, but also for teachers, trainers and all others involved in
education and training and is organised in four sub-programmes: Comenius (schools);
Erasmus (higher education); Leonardo da Vinci (vocational education and training);
Grundtvig (adult education). There are thus projects "transversal" to all levels of education,
such as: language learning, ICT, policy co-operation; dissemination and exploitation.
More and more, various organizations at a European level build and strengthen
consortia to carry out projects within the different sub-programmes. According to the priorities
set out every year by the European Commission, consortium members gather to identify and
design new solutions to transversal issues, to develop innovative tools and to transfer best
practices. In fact, innovation and creativity are key words of these projects, in the sense that
these characteristics are essential to bring European Members states at the level set out in
the Lisbon Strategy of being a knowledge based economy.
Both in the stages of proposal development and project implementation, one of the
main challenges faced by LLP participants is to ensure the adequate balance between a
common European approach and the need to respond to the specific needs of each country,
target group and context. The initial stage of each project, usually dedicated to the needs
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assessment or to the characterisation of the state of the art of the theme envisaged among
the participating countries, shows this very clearly: on one hand, there is clearly an
³(XURSHDQ LVVXH´ WR EH DGGUHVVHG HJ QHHG WR TXDOLI\ WUDLQHUV LQ D FHUWDLQ DUHD DJHLQJ
society, migration, transitions, etc.) but on the other hand, each situation might have very
different characteristics in each country (e.g. different national legislation, different public
perception, different level of supporting tools, etc.).
Therefore, when carrying an LLP project, several aspects must be observed to
ensure adequate common approaches without neglecting specific aspects. It is certainly not
enough to provide translations of the products developed to different languages ± one must
consider all aspects that might influence the access and the acceptance of target groups
regarding each project. It is not unusual to have, within the same project, different tools and
technologies for each group and/or country, different vocabulary, different requirements and
different levels of participation. This challenging balance demands for creative and innovative
solutions to address common problems.
In this context, many LLP projects not only include creativity and innovation as main
tools for problem solving, but also aim to develop these characteristics among students,
trainees, teachers and trainers all over Europe.
Generally one can say that the LLP projects have a common structure. There is
DOZD\VDFRPPRQ³SUREOHP´ZLWKD(XURSHDQGLPHQVLRQWRDGGUHVVWRRWKDWLVWKHUHDVRQIRU
a consortia to come together in a pilot project aimed at developing a new solution or to adapt
a given result to different realities or target groups.
The first stage of the project development is in fact a needs analysis (or
characterization of the state of the art) conducted in the partners countries aimed at define
the real needs of the target groups as well as the main characteristics of the final project
result (a training course, an handbook, an interactive tool, a given methodology, etc.). The
needs analysis might involve several activities and will lead to a report with the main
guidelines for the project development.
After this first stage, the consortia will develop a pilot version of what is meant to be
the project result. Very different activities might be conduct at this point. If a training course is
the final result, in this stage partners might have to: develop a course structure, the learning
contents, the evaluation methodology, etc, accordingly to the needs analysis report
conclusions and specification. Note that sometimes, if the LLP project is a transfer of
innovation one, the process must involve adaptation of existing contents and development of
QHZRQHVERWKDWWKHVDPHWLPH$GGLWLRQDOO\LW¶VUHOHYDQWWRSRLQWRXWWKDWZKHQWKHUHVXOWRI
the project is, for example, a interactive tool, an interim stage must be perform, where
technical and pedagogical aspects must be defined and analysed.
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After the completion of the development stage, a draft version will be ready and the
consortia will conduct a test phase with representatives of the target groups. The aim of this
stage is to test and validate the draft product and to identify a sort of improvements and
PRGLILFDWLRQVWREHLPSOHPHQWHGLQWKHILQDOYHUVLRQRIWKHSURMHFWUHVXOW,W¶VDFUXFLDOPRPHQW
in the overall project development were the acceptance of the results will be tested upon the
real needs and expectations of the target groups. Even if not compulsory this stage is one of
the most important in the development of a pilot project, so partners shall make all efforts to
implement it.
After the test and validation phase, and based on its conclusions, there is a final
stage of implementation of the improvements and production of the final project products.
In the framework of the LLP pilot projects there are a set of transversal stages,
necessary to the management of the project and of the consortia, but also important for the
quality of the results and also to generate awareness and exploit the project results and
achievements: Project Management, Dissemination and Exploitation and Quality and
Evaluation, are usually project phases that have the exact duration of the all project (24
months) and involve relevant activities that should be planned from the beginning and
implemented on a regular basis. Project Management aims at ensure an efficient
administrative, financial and strategic management in cooperation with the partners.
Dissemination and exploitation aims at elaborate and implement a strong and coherent
dissemination and exploitation strategy that will generate awareness to the project, project
activities and project results and foster the exploitation of the results to future multipliers.
Quality and Evaluation, covering the all project duration has two main dimensions: internally
it aims to guarantee the efficient implementation of the work plan; externally it aims to
guarantee the evaluation of the quality of the results and events of the project.
Three LLP projects coordinated by SPI (projects CESSIT, FREE and G8WAY)
illustrate how creativity and innovation are used to provide common approaches to different
needs of trainers, jobseekers and other educational agents.
1 - CESSIT ± Creativity and Entrepreneurship Seeds for Social Inclusion Trainers
(www.spi.pt/cessit), a 2 year-long project, funded by sub-programme Grundtvig under the
Lifelong Learning Program, aims at providing educators and training managers with the
necessary tools to develop these aspects among early school leavers (ESL), by helping
educators to improve their pedagogical approaches and to increase adult training
attractiveness and effectiveness. Coming together as a European partnership, this project is
in its final stage and is the result of a joint consortia of 7 organizations from different
European countries: Austria, Czech Republic, Ireland, Latvia, Poland, Portugal and
Switzerland. The partnership has been conducting a number of tasks according to a defined
and clear methodology making sure that educators and ESL are actively involved in this
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project by providing their personal and professional perspective on how such skills can be
fostered.
The partnership has established a set of specific objectives which have resulted in
relevant outcomes for adult educators:
x to assess the actual needs of adult educators dealing with ESL - The involvement of
the target-groups was without question very important in order to bring a realistic
vision to construct a competency model for educators and a general description of
ESL. This process was based on interviews and questionnaires applied to 188
educators that work with ESL and 199 early school leavers. The main findings of this
survey were gathered in a final report [4];
x to identify training techniques and methods used by educators that has been
successful to help their learners to develop new competences (namely, creativity
skills). A set of good practices methods and techniques for fostering creativity and
entrepreneurship skills [5] were also gathered under the CESSIT project, making
sure that such practices are widely available and used and ensuring that
characteristics such as critical thinking, becoming a less rigid thinker, managing
critique or how to communicate effectively, which are inseparable of the mentioned
skills, are passed on;
x to promote practical workshops at national level for educators exchange experiences
and to discuss the impact of creativity and entrepreneurship aspects on training and
competences development. Partners implemented workshops at national level
providing training to over 220 educators and training managers that work with ESL.
Feedback from participants showed that the workshops are an effective way to
guarantee a long-term effect of what this project aims for and that is important to
establish a system of continuous education for teachers / trainers, with emphasis on
personal development, new knowledge, and teaching methods; or to keep up to
date with professional developments in the field (theory presented at school often
lags behind what is happening in practice already).
x to provide a tool to adult educators and training managers which support them in
developing transversal competencies such as creativity and an entrepreneurial spirit
and having them more aware of the importance of these competences: The
Guidebook for Adult Trainers and Managers [6].
By showing educators the tools available for increasing creativity skills in learning
contexts, the CESSIT consortium is willing to contribute for a more attractive and motivating
lifelong learning initiatives, in general, and those addressed to vulnerable groups, such ESL,
in particular.
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2 ± FREE (Fostering Return to Employment through Entrepreneurship, Innovation and
Creativity) is a Leonardo da Vinci Transfer of Innovation project. Started in October 2009 will
end in September 2011 the project counts with partners representing Portugal, Spain, Czech
Republic, Greece and United Kingdom,
The project is aimed at providing an interactive tool to be used by those who work with
the unemployed willing to create their own job, such as counsellors, tutors, trainers and other
professionals, allowing them to gain not only hard skills in the areas of entrepreneurship,
innovation and creativity, but also new soft skills, such as those required to support
individuals who want to start a business.
By improving skills in these key areas, counsellors, tutors and trainers will be able to
provide better support to those who are unemployed and wanting to reintegrate into the
labour market by starting a new business.
The FREE Interactive Tool is more than a pedagogical resource covering innovation,
entrepreneurship and creativity; it is practically focused through the provision of training
materials, case studies and interactive exercises on helping counsellors, tutors and trainers
provide improved guidance to unemployed people.
As such, in this tool users will find not only training courses, which will help them to
assist the entrepreneurs in developing a business plan or creating a business network, but
also relevant exercises and tips, which will teach them to apply everything that was learnt in
their daily work with potential entrepreneurs. The areas in which the professionals can
improve their competences are: Innovation and Creativity; Hard Skills; Soft Skills; Case
studies; Programmes and Initiatives.
The section Innovation and Creativity aims to train counsellors on how to develop
creative and innovative thinking competences in the unemployed individuals they advise. The
objective of this section is that after completion counsellors will have a better understanding
of what µ,QQRYDWLRQ¶ DQG µ&UHDWLYLW\¶ DUH KRZ WKH\ FDQ EH LGHQWLILHG WKHLU LPSRUWDQFH IRU
entrepreneurship; and where to find more information, such as tools, events and
organisations.
The section of Hard Skills aims to provide counsellors with all the essential information
needed to assess and evaluate whether a person has the functional skills required to start
and develop a business. The second part of this section provides information and tools for
FRXQVHOORUVWRKHOSFOLHQWVODFNLQJWKHVHµKDUG¶VNLOOVWRDcquire and nurture them.
The section Soft Skills aims to help the counsellors, who deal with entrepreneurs every
day, to assess the soft skills of a person. The section describes in detail what soft skills are
and how soft skills can be used to foster entrepreneurship. Soft skills are highly individual
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and can be difficult to categorise at such, thus this section is meant as an overview of the
most common soft skills and how counsellors can identify these in people.
The section Programmes and Initiatives it is possible for counsellors to find further
information about programmes, initiatives and institutions that support entrepreneurship and
entrepreneurs.
The section Case Studies provides inspiring case studies from DOO WKH SDUWQHUV¶
countries, which aim to provide real life entrepreneurs that succeed in creating their own
business. The case studies vary within business area and profile of the entrepreneurship, in
order to show that entrepreneurship can indeed be many different things.
3 - *:$< ³JDWHZD\´  WR (GXFDWLRQDO 7UDQVLWLRQ LV D *UXQGWYLJ SURMHFW WKDW DLPV WR
VXSSRUW \RXQJ SHRSOH¶V OHDUQLQJ SURFHVVHV GXULQJ WUDQVLWLRQV IRFXVLQJ RQ  WUDQVLWLRQ
periods: from school to work and from higher education to work. Special attention is given to
the potential of web 2.0 for managing these transitions. This 2-year project with partners
representing Portugal, Germany, Greece Italy, Romania, Sweden and the United Kingdom
shows how creative and innovative tools can be developed at European level to support
specific issues: partners developed an online tool ( HYPERLINK "http://www.g8way.eu/"
http://www.g8way.eu/ ) based on web 2.0 to provide the target groups an environment that
allows them to develop the competencies needed for their transition periods. The G8Way
tool has a main interface with a description of the common approach, outcomes and areas
and then, within each area, different competences and tools are provided, according to the
needs of the different users. The four areas are: information, knowledge sharing,
competency management and mentoring. G8WAY provides a flexible solution that brings
together the benefits of the internet and of potential interactions between European
youngsters, but does not neglect the specificities of each transition.
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